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ABSTRACT 
The topics of music history and music appreciation cover a wide range of composers and musical 
contributions that at times, can be overwhelming to a student who does not have any musical 
knowledge. Through limiting the music appreciation course to the discussion of composers’ 
works from various countries, students are able to learn about the important contributions those 
composers and countries had to music, including modern popular music. This topic will bring 
value to the field of music education as it offers an alternative approach to the traditional method 
of teaching a music history course. With this holistic approach to the instruction of music 
history, students will be able to see the social and cultural impacts on the compositions and 
composers of various countries. Using their critical thinking skills, students will be able to 
connect the influence that compositions from various countries have had on modern music 
through analysis, classroom discussion, and personal projects. 
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CHAPTER ONE: INTRODUCTION 
Music is an art form that is ever changing and influential to future artists and composers, 
from the duos of the 1960s and 1970s, to the boy bands era of the late 1990s, and to the punk 
rock era of the 2000s. This is also true in classical music. The early music of Bach and Handel 
paved the way for Beethoven and Mozart, who in turn inspired Mahler and Debussy.  
Composers and artists have been inspired by others in their field for centuries. Through 
the use of this curriculum, educators can highlight this point by using contemporary music as a 
means of bringing students into the world of classical music. By creating a curriculum that 
covers state/provincial standards for music appreciation, while also discussing contemporary 
music, students will develop a knowledge of music over the course of centuries. Music 
appreciation courses can at times seem repetitive and lack current day application. However, 
with the integration of modern popular music, the music appreciation class can move from being 
a class of fact learning to one of group discussion about how the latest viral pop song was 
influenced by a work written 200 years prior. 
 Music appreciation classes expose students to an overview of the history and theory of 
music, most often starting with the music of the Renaissance and Baroque eras.1 Students 
develop a general understanding of music and theory components while staying within the topic. 
To many educators, music appreciation implies the teaching of “great” works. Noted 
musicologists Woody and Burns write:  
A common approach to teaching music appreciation involves instruction about basic 
elements of music and historical review of Western music. In this approach, students are 
introduced to terminology for basic musical elements (e.g., rhythm, pitch, timbre) and 
                                               
1 Andrew Clark, “Music Appreciation – Course Syllabus Spring 2016,” A&M-
Texarkana, accessed June 4, 2018, www.tamut.edu/faculty/syllabi/201620/20334.pdf. 
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then learn to identify the different uses of these elements while listening to classical 
music.2  
 
Though this approach is true in many music classrooms, it does not need to be norm for 
all music appreciation classrooms. By integrating modern, popular music into the music 
appreciation classroom, students will learn that classical music is not an outdated art form but 
one that permeates all forms of music. This music curriculum project will serve to integrate the 
basic musical elements found in the music appreciation classes, including identifying the 
similarities between compositions from various countries, the compositions from each region and 
modern popular music. 
By integrating modern popular music, a genre that a majority of the students in the 
classroom listen to most often, the student will become more excited about attending music 
appreciation class and will bridge the students’ interest to other genres. In doing so, the musical 
interests of each students will be broadened and deepened. It is the hope that those who are 
exposed to this curriculum will hear popular music through the lens of classical music and have a 
greater appreciation for it.  
Statement of Problem  
Currently, there is not a high school music appreciation curriculum that combines popular 
music into the discussion of classical music from various countries. Considering the 
overwhelming amount of access individuals have to music, students in high school are not as 
inclined to listen to classical music without developing a personal connection. With the 
understanding that students are not gravitating to classical music on their own, educators should 
                                               
2 Robert H. Woody and Kimberly J. Burns, “Predicting Music Appreciation with Past 
Emotional Responses to Music,” Journal of Research in Music Education, 49 (2001): 58. 
. 
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bridge the world of classical music and modern popular music in the Music Appreciation 
classroom. By integrating the two genres into the classroom, students will be exposed to the 
impact that classical music has on other genres and periods of music. In doing so students will 
gain a greater appreciation of the works by classical composers and be able to speak more 
eloquently on the subject of classical music. 
Given that students are exposed to popular music in a multitude of areas, such as 
YouTube, videos games, Spotify, etc. it would be beneficial to combine music that they are 
exposed into the course of classical music appreciation. Additionally, by combining classical and 
popular music into a music appreciation course, students will become more involved in the 
learning process while also following the structure of the music curriculum guidelines set forth 
by the U.S. Department of Education, thus resulting in a better understanding, engagement, and 
appreciation of the study of all genres of music. 
The teaching methods used in most music appreciation classrooms rely heavily on 
lecture-style teaching, with listening aspects inserted into the teaching process. There are limited 
discussion aspects within the course, and when there are discussion aspects in the course, the 
parameters are within the music of the composer. It is not common that the composer’s impact 
on modern music is a topic of conversation in the classroom setting. Therefore, the opportunity 
to connect to unfamiliar genres of music through study of their own music could inspire students 
to deepen and broaden their musical tastes beyond the world of modern, popular music. 
Statement of Purpose 
Through the examination of current literature and various music appreciation curricula, 
the traditional delivery of music appreciation can be strengthened by including both classical and 
popular music aspects/genres/studies. This project will cover state and provincial education 
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standards that will be useful and engaging to students regardless of their musical knowledge. 
This curriculum will then assist students to develop a greater understanding of what they hear on 
a daily basis and classical music. 
Significance of the Study 
No other curricula for high school music appreciation classes exists that involves 
exploring the origins of western music and the influence that music has on modern popular 
music. This course is designed for students who have a musical background, but also remains 
accessible for students who do not have a music background. Designed for both general and 
advanced music students, this curriculum will be broken down into two main parts: discussion 
and comparison.  
In this curriculum, students will combine learning with meaning for an engaging 
instructional experience.3 For example, in a traditional music appreciation classroom, students 
would learn about basic composers who have shaped music history along with basic music 
theory knowledge. They would then take this information and complete a paper discussing what 
they learned or complete a test. However, with this engaging music appreciation course, students 
will listen to music they currently enjoy and compare it to the music they are learning about in 
the classroom by composers from different countries, such as comparing songs by Justin Bieber 
with the works of Tchaikovsky from The Nutcracker. 
Research Question and Sub Questions 
The overarching question that is posed for current and future music educators is “How 
will the learning process change and benefit if music were to be taught by country and the impact 
                                               
3 David Elliott, "Music Education as/for Artistic Citizenship," Music Educators Journal, 
99, 1 (2012): 27. 
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that composers have had on modern popular music?” Additionally, “What benefits might be seen 
in the classroom if this method of teaching was implemented?” and “How will this approach 
engage students in the music classroom?” The answer to these questions will serve as a 
launching pad for music educators and how they educate students in a music appreciation 
classroom setting.  
Hypothesis 
Students will retain more information when learning about music by countries rather than 
chronologically through music history and the benefits of teaching classical music in association 
with a connection with popular music will allow for more student engagement in the classroom 
due to the relevancy of the subject matter. By listening to classical music, students will be 
exposed to music that they are less familiar with, and as such will have their musical horizon 
broadened. Using this curriculum, students will have a greater awareness of the influence 
classical music has on the music they listen to on a daily basis. By encouraging students to learn 
about all kinds of music through the understanding of how classical music provides the origins 
for contemporary popular music, students will be able to discuss modern popular music that they 
listen to in the class. Since classical music is not commonly listened to by young people outside 
of the music classroom, the use of popular music will capture the attention of the students and 
serve as a vehicle to break any barriers there might be to classical music. 
Educators will find that music taught in this format will provide a general foundation in 
music history and music theory for students entering into music programs in university or 
college. 
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Definition of Terms 
Classical music: A loose expression for European and American music of the more serious kind, 
as opposed to popular or folk music.4 The term, “classical music” can be very broad and may 
refer to an era or a style of music, however, in the context of this project, classical music is not 
modern popular music but rather music that is considered produced or rooted in the traditions of 
Western culture. 
 
Music Appreciation: The formal study of the Western art music, commonly referred to as 
"classical music” involving music history and basic music theory, as well as developing an 
understanding of the value and merit of different styles of music in a classroom setting. The 
overview study of music and how to listen to music and intelligently communicate the different 
aspects of it.  
 
Popular Music: Music from the Modern Era, approximately from 1980 to present. Popular 
music, generally more common and well-known, will be used as a comparison to Classical 
music. 
 
 
 
 
                                               
4 "Classical Music." Dictionary.com, Accessed June 10, 2018, 
https://www.dictionary.com/browse/classical-music?s=t. 
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Countries and Classical Works Selected5 
Italy 
• Vivaldi – “Spring” from The Four Seasons 
• Puccini – “Vissi d’arte” from Tosca 
• Vittorio Monti – Csárdás 
• Rossini – “Largo al factotum” from The Barber of Seville  
 
Germany 
• Beethoven – Symphony No. 5 mvmt. 1 
• J. S. Bach – Toccata + Fugue in D minor 
• Wagner – “Ride of the Valkyries” from Die Walküre 
• Brahms – Wiegenlied (Lullaby) Op. 49 No. 4 
 
France 
• Milhaud - Le boeuf sur le toit Op. 58  
• Satie – Gymnopédies No.1  
• Fauré – Pavane 
• Saint-Saëns – The Carnival of the Animals, “VII. Aquarium” 
 
England 
• Handel – “Hallelujah Chorus” from Messiah  
• Elgar – “Variation IX – Nimrod” from The Enigma Variations 
• Holst – “Mars Bringer of War” from The Planets, Op. 32 
• John Dowland – “Flow My Tears” 
 
Russia 
• Tchaikovsky – The Nutcracker Suite, Op. 71a II:  
o b. Dance of the Sugar Plum Fairy 
o c. Russian Dance (Trepak) 
o e. Chinese Dance 
• Mussorgsky – “Night on Bald Mountain” 
• Stravinsky – “Infernal Dance” from Firebird  
• Rimsky-Korsakov – “I. The Sea and Sinbad's Ship” from Scheherazade 
                                               
5 Authors Note: A more comprehensive list of performers and albums referenced during 
this project can be found in Appendix C. 
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Austria 
• Mozart – “Lacrimosa” from Requiem 
• Strauss – The Blue Danube 
• Schubert – Die schöne Müllerin – No. 16: Die liebe Farbe 
• Mahler –  “Adagietto” from Symphony No. 5 
 
North America 
• Gershwin – “Rhapsody in Blue” 
• Bernstein – “I Feel Pretty” from West Side Story 
• Copland – “Scene 7: Simple Gifts” from Appalachian Spring 
• Adams – “Batter My Heart” from Dr. Atomic 
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CHAPTER TWO: LITERATURE REVIEW 
The Value of Music Appreciation for Students 
Dr. Ruth Wright of the University of Western Ontario, writes, “…entitlement to an 
education providing musical participation in a meaningful and satisfying way might be viewed as 
a human right… [and] music education should … be advocated … as one of the basic tenets of 
our education systems.”6 This claim is based on the idea that music is a means of 
communication, and as such, the communication should grow past strictly classical music to 
encompass discussion through various genres of music. Therefore, if music education is a basic 
human right, then modern popular music should also be included in the teaching of music in the 
school system. By using classical music as a launching pad to discuss modern popular music 
which students are more familiar, students can begin to identify the impact that music from 
various genres and time periods has on the music of today. 
Understanding the value of music appreciation in the classroom is vital to developing a 
curriculum that is engaging to both students and educators. The study of music is valuable to 
students, regardless of their future goals, as it promotes improvement in a “student’s self-
discipline, dexterity, coordination, self-esteem, thinking skills, listening skills, creative abilities 
and personal expression.”7 Additionally, it assists in their ability to dialogue with others. Given 
the continuous dialogue that musicians have with others, whether it be a conductor with an 
                                               
6 Ruth Wright, “Thinking Globally, Acting Locally: Informal Learning and Social Justice 
in Music Education,” Canadian Music Educator, 54, 3 (2013): 33. 
 
7 Tony Mickela, "Music and the Brain and Student Development," Children's Music  
Workshop. Accessed June 13, 2018. 
http://www.childrensmusicworkshop.com/advocacy/studentdevelopment/. 
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orchestra, or a vocalist with a pianist, or a cellist with a bride, all must learn to dialogue with 
others, and this dialogue can be cultivated in the classroom. 
Music appreciation is a subject that is helpful to achieve a well-rounded education for all 
students. By understanding music both in the context of when it was written, but also in the 
knowledge of what music it inspired will allow students to listen to music in a different way. 
The areas in this curriculum project has been discussed by scholars, has been the 
influence of classical music on popular music as well as the discussion of how music 
appreciation is taught in the classroom. However, research does not discuss the impact that 
classical music has on popular music and how it can serve as an entry point for students in the 
classroom to develop their critical thinking skills. As the world of classical music, and popular 
music is vast, the student may find works the educator has not considered as a comparative 
study, such as video game music sounding similar to a romantic French composer’s work. This 
course will serve as a launch pad for both educators and students, as they enter into the world of 
popular music and classical music, respectively.  
Challenges with Existing Music Appreciation Curriculum Design 
Dr. Alexander Crooke, of the University of Melbourne notes challenges with current 
music curricula designs, noting specifically that specialist subjects, such as music, often “receive 
limited support from the rest of the school community,” as well as the “lack of value for music, 
and the arts more generally, that can be found in our schools and in our society.”8 
                                               
8 Alexander Crooke, "The Trouble with Teaching Music in Our Schools," Pursuit, May 
23, 2017, accessed December 10, 2018, https://pursuit.unimelb.edu.au/articles/the-trouble-with-
teaching-music-in-our-schools. 
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It is through the desire to alleviate these challenges from the music educator, that the 
integrated music appreciation curriculum was developed. By the educator introducing music in a 
relevant way and in a method that encourages the students to go beyond the pass the class 
mentality, students will gain a solid foundation of music knowledge. It is one of the downfalls of 
the current music appreciation curriculum as it creates a rather low expectation for the students 
in terms of connections to current music. Dr. Anne Stone of City University of New York 
explains the pass-the-class mentality and the issues she has found with teaching music courses: 
[T]he courses I found particularly problematic were the so-called “survey” courses, 
Music History and Music Appreciation, both designed to introduce undergraduate 
students to the totality of western music in one or two semesters. There appeared to me to 
be a set of unstated assumptions  about  the  “survey  course”  that  went  something  like  
this:  the class’s goal was to survey the history of European art music from one point to 
another (chant to Cage, Bach to Schoenberg); the professor lectured to the students about 
fundamentals of music, about what to listen for in music, about the biographies of 
composers, musical forms, music-stylistic changes, etc., and the textbook was present as  
a kind of Alpha and Omega, the totality of all knowledge and wisdom to be covered in 
the course. A successful course was one in which the professor had traversed the 
historical terrain promised and the students had listened, read the textbook, and then 
demonstrated their knowledge of the material on tests.9 
 
It is this mindset that can inhibit a true appreciation of music. When music appreciation 
courses are treated as a lecture-based course, the student’s level of interest drops and it becomes 
less enjoyable for both the students and the educator. 
She later discusses in this same article, that the method in which music history is taught is 
one that should be student-led, with less emphasis on the teacher lecturing, and more about the 
students leading the conversation. This is the direction that this music curriculum has and is 
putting forward as a cultural shift in how music curriculum should be taught.  
                                               
9 Anne Stone, "Teaching Music History with Your Mouth Shut," Musica Docta, 6 (2016): 
129. Accessed August 24, 2018, https://musicadocta.unibo.it/article/view/6579/6376 
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Teaching Methods and Philosophies 
With this course, the era, country, composer, and pieces will be discussed, while also 
allowing the conversation to shift to debating the impact of the composers work on both future 
composers, such as Puccini’s impact on Wagner, as well as the impact Bach had on Lady Gaga. 
The reach of a music’s influence is not limited to its genre. For decades, musicians have been 
sampling music from previous artists. A recent example can be heard in Taylor Swift’s 2017 
single “Look What You Made Me Do” from her album “reputation” which samples the chorus of 
“Too Sexy” from Right Said Fred’s 1991 album “Up”.10 As King Solomon wrote in the book of 
Ecclesiastes, “there is nothing new under the sun.” (Eccles. 1:9 [English Standard Version])  
Just as influential as popular music, classical music also provides ideas and resources to 
many music genres. It is the option of this author that the use of the music appreciation 
classroom is an excellent space for students to discuss the impact classical music has on popular 
music. Often students enroll in music appreciation courses “to fulfill a General Education 
requirement by taking an “easy course” for an “easy A.””11 
However, it does not have to be that way. By creating a space where students are exposed 
to classical music in association with popular music, the instructor can create a discussion that is 
not seen in a traditional music appreciation classroom.12 Additionally, by making this change to 
                                               
10 Kory Grow, “Right Said Fred on Taylor Swift's 'Cynical' 'Look What You Made Me 
Do',” Rolling Stone, Accessed April 12, 2018, 
https://www.rollingstone.com/music/features/right-said-fred-praise-cynical-taylor-swift-song-
w499547 
 
11 Agi Horspool & Sandra Yang. (2010). A Comparison of University Student 
Perceptions and Success Learning Music Online and Face-to-Face. MERLOT Journal of Online 
Learning and Teaching, 6, 15-29.  
 
12 Author’s Note: The author recognizes that there are some parents who expose their 
children to classical music outside of school through private lessons. This paper will consider the 
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the music appreciation course would allow students to be exposed to the history of music, while 
also remaining socially relevant. Professor Francisco Luis Reyes of the Schulich School of 
Music at McGill University explains the importance of the shift educators should have in 
teaching music appreciation writing that, “most popular musicians learn their skills informally… 
musicians of popular genres learn their craft informally by listening and copying recordings, 
watching, and conversing with experienced peers, and by rehearsing and performing with other 
musicians.”13  
It is with that understanding educators understand that the information they are 
transferring to their students is not one that can only be found in lecture-based courses but can be 
found in less formal settings. Students listening to music on iPhones or in the car. The main goal 
of the music appreciation classroom should not be “how can the students pass the class?” but 
rather “how can students apply what they have learned in this course to the music they listen to 
daily?” 
The Use of Popular Music in a Music Appreciation Classroom 
Music is an art form that transcends socioeconomic status, gender, and race. By including 
all musical styles into the music classroom, specifically the music appreciation classroom, and 
through these discussions in the classroom, educators will be able to further enrich the lives 
students. By comparing classical music with popular music, students will examine the musical 
                                               
majority of the student population in North America who do not have exposure to classical music 
through private lessons. 
 
13 Francisco Luis Reyes, "A Community Music Approach to Popular Music Teaching in 
Formal Music Education," The Canadian Music Educator 59, 1 (2017): 25. Accessed April 13, 
2018. http://ezproxy.liberty.edu/login?url=https://search-
proquest.com.ezproxy.liberty.edu/docview/1987643062?accountid=12085. 
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elements and characteristics of the pieces they choose to listen to consistently and make a 
connection to those pieces found in classical works. Thus, having a music appreciation course 
that expands past knowledge-based learning and develops students’ critical thinking to 
incorporate analysis based on Bloom’s taxonomy. Adding popular music to the music 
appreciation curriculum will create a discussion aspect that will help students connect to new 
styles of music and recognize musical commonalities and associations. Additionally, a course 
that is designed well will establish an enjoyable learning environment for both the student and 
the educator, provide a beneficial and engaging learning process for the student and help the 
educator avoid classroom fatigue.14 
Pablo Fabbri suggests in his writing that the method in which music is taught is often 
flawed. He states, “[that] some believe that studying the history of a discipline means delving 
into the past. This assumption could not be more mistaken.”15 Though music history is often 
considered the art of the past, it is one that is still pulled upon and is used by composers today to 
create music. 
He later writes that separating music history from present day music is the complete 
opposite of what those in Europe do. He writes, “European countries, have a ‘natural’ 
relationship with the persistence of history, both in its material and immaterial aspects – in the 
form of landscapes, monuments, ideas, listenings. They are always immersed in this heritage, 
                                               
14 Michael Hewitt and Linda Thompson, "A Survey of Music Teacher Educators' 
Professional Backgrounds, Responsibilities and Demographics," Bulletin of the Council for 
Research in Music Education, 170 (2006): 49. 
 
15 Paolo Fabbri, “Teaching Music History: A Didactic and Cultural Challenge,” Musica 
Docta,5 (2015): 12.  
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and constantly come across individual pieces of it, in a fruitful dialogue with the present.”16 By 
having a dialogue with the past and the present, students are able to truly understand the impact 
music has had on society and culture in the past, as well as the impact that it continues to have 
music and art today. 
The impact that educators can have on the method in which they impart knowledge to 
their students is of the utmost importance. Without having an understanding of how different 
methods have had an impact on the learning process, educators will fail to impart the knowledge 
they are teaching to their students. In turn will have students leaving the classroom with limited 
understanding of the concepts taught and little appreciation for the subject with appreciation in 
its name. 
 
 
 
 
 
 
 
 
 
 
 
                                               
16 Paolo Fabbri, “Teaching Music History: A Didactic and Cultural Challenge,” Musica 
Docta,5 (2015): 12. 
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CHAPTER THREE: METHODOLOGY 
Introduction 
Historical research is the primary research design that is used in this study and curriculum 
project. Through research of various historical texts and current curricula, the desire for this shift 
in teaching is to discuss the impact of using popular music to teach music appreciation at a high 
school level. Considering that the use of popular music is not a common aspect of music 
instruction in music appreciation and general music courses in the high school setting, outside of 
band, orchestra, and choir courses, this is a new method of instruction.  
Several different music appreciation curriculums for classrooms ranging from ninth grade 
to undergraduate level were examined for this study. Each level was studied to review the 
intended audience, the scope of the material that they cover, the format of the instructional 
delivery, and aspects that make the instruction unique to the specific course. Of the several music 
appreciation curriculums reviewed, the majority of them cover material that is relatively surface 
level music theory, such as teaching students how to read a staff of music, the difference between 
sharps, flats, and natural signs. While moving to more advanced material such as listening 
examples of various composers, and less than common facts about them. 
Research Question 
 is “How will the learning process change and benefit if music were to be taught by country and 
the impact that composers have had on modern popular music?” 
Hypothesis 
 By developing a music appreciation curriculum that integrates a variety of popular music 
into a music history context where students will be empowered to be engage in the learning 
material. If the educator can combine aspects of what is currently working well in music 
 22 
appreciation curriculum (content) from various classrooms, whether that be high school or post-
secondary courses, it would allow students music appreciation course work to achieve relevancy 
to a variety of diverse music. Additionally, this instructional method would allow students to 
engage with the curriculum and feel valued in their studies. 
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CHAPTER FOUR: RESEARCH FINDINGS  
Curriculum Design 
The design of this curriculum is not being modeled after any particular school board or 
district, however it could be implemented in any board or district. The purpose of the curriculum 
is to encompass classical music and showcase it through the lens of popular modern music. This 
curriculum is designed on the need to expand on the current music appreciation curriculum so 
that it is more easily accessible for all students. The integration of popular elements and concepts 
can assist in positively enhance students’ academic achievement and retention in the course. 
 This curriculum will expose students to famous classical works, such as Rossini’s “Largo 
al factotum” from The Barber of Seville, Brahms’ Wiegenlied [Lullaby], Tchaikovsky’s 
Nutcracker Suite, and Gershwin’s “Rhapsody in Blue,” to name a few. These pieces, though 
iconic in their own ways, they have inspired other iconic works.  
 Grammy award singer, Lady Gaga, is an excellent example of someone whose work 
integrates classical pieces. As a classically trained musician, her song, “Bad Romance” (2009) 
samples the “Fugue B Minor” from Bach’s The Well-Tempered Clavier and “Alejandro” (2009) 
samples Vittorio Monti's Csárdás. Both of her songs showcase both love and appreciation for 
classical music which many students in high school would not have should they not be exposed 
to those works in school. 
The Latin sound of Justin Bieber’s Despacito can be tied to Tchaikovsky’s Nutcracker 
Suite where various countries’ musical style are tied to dances – “Russian Dance,” “Arabian 
Dance,” and “Chinese Dance.” The Latin influence in Bieber’s song can be heard in 
Tchaikovsky’s work referencing various countries’ musical style. 
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Less common classical works can also be introduced through more popular modern 
works. One example of this can be heard in John Adams aria, “Batter My Heart” from Doctor 
Atomic. Though not as well known outside opera houses, Adele’s “Skyfall,” serves as an 
introduction to the work. With the lush strings at the centre of the introduction of Adam’s work 
and a solo piano in Adele’s, then with the stripped-down solo voice on the first verse and moving 
to a fuller sound toward the end of work. The elements of the pieces are similar, though they 
have limited similarities in terms of text, the overarching melodic sound and shape of the pieces 
are uniquely similar.  
Some artists take a classical work and use it as the melody of their songs, for example 
Rossini’s “Largo al factotum” from The Barber of Seville. This piece is well known by classical 
music lovers; however, many may not know that English singer MIKA, uses the melody in his 
2007 song, “Grace Kelly.” Students may know classical works without knowing they know 
them. In the same way, English girl group, Little Mix samples Fauré's Pavane in their 2013 piece 
“Little Me.” It showcases a beautiful classical French work, while also having an original girl 
group sound to it. 
Another example of an aspect of music that students may have heard before, but are not 
aware of the origins, is the orchestral hit heard at the opening of Stravinky’s “Infernal Dance,” 
from The Firebird Suite. This hit can be heard in Bruno Mars’, “Finesse” and countless other pop 
songs from the late 1980s and 1990s. It was originally captured within the Fairlight Computer 
Musical Instrument, the first digital sampler, known by the name ORCH5.17 It was one of the 
                                               
17 Robert Fink, “The Story of ORCH5, or, the Classical Ghost in the Hip-Hop Machine,” 
Popular Music, 24, 3 (2005): 339. 
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most popular samples, and can been heard in the works of Britney Spears and The Backstreet 
Boys as well as some of the one-hit wonders of the 1980s. 
High school music students would benefit from the integration of classical music and 
popular music being taught in one course. In doing so, they would hear both popular music and 
classical works in a new unique way. Many of the students will be aware of the popular pieces 
being played, however it is the thought that these students will also be able to appreciate the 
classical pieces their current favourites originated from through the material covered in this 
music appreciation course. 
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CHAPTER FIVE: CONCLUSIONS AND RECOMMENDATIONS 
  
In closing, this curriculum will serve educators as they attempt to bridge the divide 
between classical and popular music both within the classroom and outside the classroom. 
However, as with any conversation involving current events, this curriculum will need to be 
continuously updated by the educator to ensure that the popular music is relevant to the student. 
The pieces of popular music referenced in this curriculum, such as Despacito by Justin Bieber, or 
“Finesse” by Bruno Mars may be outdated upon publication of this curriculum, and as such it is 
the responsibility of the educator to remain informed of current popular pieces and how those 
pieces can be integrated to into the music classroom to allow the discussions to remain current. 
However, the pieces listed in the curriculum can be used to showcase the continued use of 
classical works in all avenues of media and art forms. Take for example, the use of Handel’s 
“Hallelujah Chorus” in a car commercial. When showing the commercial, the car model may be 
outdated to the viewer, in this case the students, however, the use of the piece within the 
commercial is not. In this manner, students will grow in their knowledge of classical music and 
the varying regions which have produced timeless works of art. The understanding of music 
throughout the history will allow for listeners to fully appreciate the music of the present. 
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APPENDIX A: CURRICULUM PROJECT 
COURSE SYLLABUS 
 
MUSC 105 -  MUSIC APPRECIATION: THE COUNTRIES OF STUDY (GRADE 11-12)  
COURSE DESCRIPTION 
This course will provide students with the opportunity to look at music from various countries 
and the influence those countries and their composers have had on popular music today. By 
teaching music history and music appreciation through a regional exploration and discussing 
various countries and the impact that these countries and pieces have had on modern popular 
music over the years, students will develop a greater appreciation of the musical world around 
them.  
Through the course readings, quizzes, and art assignments, students will continue to expand their 
knowledge of music. Then, students will present each piece and discuss the influence and 
connection to popular music.  
      
RATIONALE 
As an introductory music course, students will be introduced to discuss the musical, political, 
and social aspects of various countries and the compositions from each region and their impact 
on popular music today. 
I. PREREQUISITES 
 
None 
 
II. REQUIRED RESOURCES 
A. Forney, Kristine and Joseph Machlis. The Enjoyment of Music: Essential 
Listening Edition. New York: W.W. Norton and Company, Inc., 2008. 
 
B.  Kamien, Roger. Music: An Appreciation. 8th ed. Dubuque: McGraw-Hill 
Education, 2014. 
 
III. ADDITIONAL MATERIALS FOR LEARNING 
A. Computer with audio/video integration  
B. Internet access 
C. Microsoft Office 
D. Notebook with staff paper and a writing utensils 
E. Computer with Smart Board software (recommended) 
 
 
II. MEASURABLE LEARNING OUTCOMES 
Upon successful completion of this course, the student will be able to: 
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A. Identify written and aural examples of popular pieces from the various countries. 
B. Describe musical terms from the native languages from the countries discussed.  
C. Discuss composer’s impact in written form 
D. Analyze composer’s impact in visual representation 
E. Compare a variety of genres, national styles, and eras of music from diverse countries  
F. Develop and share a short presentation discussing a composer and modern popular 
music that relates to the composer’s impact on popular music. 
 
III. COURSE REQUIREMENTS AND ASSIGNMENTS 
A. Textbook readings 
 
B.  Artwork Assignment & Paragraph (4) 
For each country discussed in class, the student will create a visual representation 
of the music while listening to a piece of music by a composer from the country 
being discussed. The students will use class periods to develop, execute and 
discuss in written form the work that they created.   
 
C.  Quizzes (4) 
Each quiz will cover the material covered in the reading and will be multiple 
choice and short answer. Select quizzes will include listening portions.  Quizzes 
will be conducted on days given by the instructor. One quiz will be taken at the 
end of each country discussed during the course (approx. 1 every 3 weeks). 
 
D.  Exams (2) 
Students will complete a midterm exam and a cumulative final exam. These 
exams will be conducted on days given by the instructor and will consist of 
multiple choice and short answer, as well as a listening portion. 
 
E.  Video Project (2)  
Students will be assigned to groups of four to create a video project discussing the 
musical styles of the countries discussed. These presentations will be spread 
throughout the course. 
 
F.  Final Presentation (1) 
The final assignment for this course will be an individual presentation in which 
the student chooses a composer and work that has been discussed and compares it 
to a piece of modern music. The student will then discuss the musical similarities 
between the pieces of music selected. There will be two checkpoints in which the 
educator will discuss the direction of the presentation with the student. 
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IV. COURSE GRADING AND POLICIES 
A. Points 
Artwork Assignment & Paragraph (40 points ) 160 
Exams (2 – Midterm 120 points, Final 170 points) 290 
Quizzes (4 at 25 pts each) 100 
Video Project (2 at 75 pts each) 150 
Final Presentation  300 
 Total Possible Points 1000 
B. Scale 
A = 900–1000  B = 890–800  C = 790–700   D = 690–600  
C. Late Assignment Policy 
All assignments should be submitted at the beginning of the period they are due as 
stated in the syllabus. Any issues with submitting assignments after the day they 
are due should be expressed in writing to the professor.  
If unable to complete an assignment on time, the student must contact the instructor 
immediately by email. 
Assignments that are submitted after the due date without prior approval from the 
instructor will receive the following deductions: 
1. Assignments received one school day after they are due will receive 
a 5% deduction. 
2. Assignments received two to five days after the due date will receive 
a 10% deduction.  
3. Assignments received six to twelve days after the due date will 
receive a 25% deduction. 
4. Assignments received twelve days after they are due will receive a 
35% deduction. 
5. Assignments that are submitted during the final exam period will 
not be accepted. This includes extra credit assignments. 
 
Special circumstances, such as Family Emergency, will be reviewed on a case-to-
case basis and must be submitted in writing to the instructor. 
MUSC 670 
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CURRICULUM PROJECT – ANALYSIS CHART 
Student:  Course for which you are creating curriculum:  MUSC 105 – Music Appreciation: The Countries of Study (Grade 11-12) 
Required Textbook for Class: 
Forney, Kristine and Joseph Machlis. The Enjoyment of Music: Essential Listening Edition. New York: W.W. Norton and 
Company, Inc., 2008. 
Kamien, Roger. Music: An Appreciation. 8th ed. Dubuque, IA: McGraw-Hill Education, 2014. 
Identify the problem: (What does the student not know how to do? What is the student’s gap in the training or experience?)  
A majority of students do not recognize the impact that classical music has on modern popular music. This course will help bridge 
the gap between classical music and modern popular music. Additionally, this course will assist in instilling an appreciation of a 
variety of diverse music genres throughout history and will demonstrate how classical music continues to influence the music of 
today. 
Who are the learners and what are their characteristics? (Age, major, pre-requisites, residential, online, or a hybrid of the two) 
This course is intended for learners who are residential or online high school students currently enrolled in grade 11-12, age 16-18. 
It does not require any prerequisites. It would be beneficial for students enrolled in general, band, strings, or choral music classes. 
What is the new desired behavior? (Overall, what is the main change or new addition to the student’s demonstrated ability?) 
The students will develop a greater understanding of the history of music and music appreciation, and will be able to discuss, both 
orally and in written form, the important changes that took place over each period and how these relate musical characteristics to 
contemporary popular music. 
What are the delivery options? (Explain the materials you will develop for the course.) 
The delivery options are primarily hands-on. By reading the texts and listening to the music selections students will can learn how to 
apply their knowledge of the classical music to modern popular music. 
What are the pedagogical considerations? (Describe your general content and methodology for the course.) 
This course is for students who are interested in developing an understanding of general music as well as those who want to expand 
their knowledge of basic music history and music appreciation. It would be beneficial for students enrolled in general, band, strings, 
or choral music classes, however those who are considering attending a post-secondary institution for music will find this course to 
be helpful in their future musical endeavors. 
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What adult learning theory considerations apply? Why? 
The adult learning theory consideration that applies to this course is the third of the four Principles Of Andragogy, where adults are 
most interested in learning about subjects that have immediate relevance and impact to their job or personal life. As the music that is 
heard on the radio is often repetitive, developing an understanding of the impact that classical music has on those songs will impact 
the learner on a daily basis. 
 
Learning Outcomes 
At the end of the course, the student will be able to: 
1. Identify written and aural examples of popular pieces from the various countries. 
      2. Describe musical terms from the native languages from the Countries discussed.  
3. Analyze composer’s impact in written form 
4. Discuss composer’s impact in visual form 
5. Compare a variety of genres, national styles, and eras of music from diverse countries. 
     6. Develop and share a short presentation discussing a composer and modern popular music that relates to the composer’s impact 
on popular music 
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CURRICULUM PROJECT – DESIGN CHART 
First: Evaluate the Analysis Chart and Learning Outcomes 
Student:  Course for which you are creating curriculum: MUSC 105 – Music Appreciation: The Countries of Study (Grade 11-12) 
Concept Statement: (Briefly describe the overall purpose and point of the instructional unit.) The purpose of this unit is to explore 
the various countries– Italy, Germany, France, Austria, Russia, North America, and England, and the different composers, and 
musical styles that came from each region as well as creating associations to current popular music. 
Learning Outcomes 
List in the order you plan 
to address in 12 weeks 
Content 
What must be learned to reach 
this objective? 
Learning/Training Activity 
How will you teach the content? 
Assessment 
How will you know that the 
student has met the objective? 
1. Identify written and 
aural examples of popular 
pieces from the various 
countries. 
Week 1: 
• Students will be 
introduced to music from 
popular composers, and 
popular pieces written by 
Italian and Russian 
composers and modern 
popular music that has 
those pieces have 
impacted. 
 
 
Week 1: 
• Videos that showcase 
music from Italy and 
Russia (i.e. Fantasia, 
Looney Toons. Etc.) 
• “Name that 
Song/Composer” game 
to further allow for 
students to develop 
recall.  
• Students will read 
chapters 17, 18 and 21 of 
the Burkholder text, as 
well as research 
information on the 
composer they have 
selected. 
• Listening: Students will 
listen to classical and 
modern pieces relating to 
Italy. 
Week 1: 
• QUIZ: Using a Song 
Bank, each student will 
identify the name and 
composer of Italian 
compositions and modern 
music inspired by those 
compositions. 
MUSC 670 
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2. Describe musical 
terms from the native 
languages from Countries 
discussed. 
 
 
 
5.  Compare a variety of 
genres, national styles, 
and eras of music from 
diverse countries. 
Week 2: 
• Italian musical terms 
used to help the 
performer play the 
music. i.e. adagio, 
crescendo, etc. 
• Discuss with students 
how pop music may have 
these terms, not 
explicitly written in the 
score but incorporated 
into them. 
• Italian Examples: Vivaldi 
– “Spring” from The 
Four Seasons + “Happy” 
– Pharrell Williams, 
Monti – Csárdás + 
Alejandro – Lady Gaga 
• Russian Examples: 
Tchaikovsky – “The 
Nutcracker Suite Op. 71a 
II: b,c,e,f” + Justin 
Bieber – Despacito, 
Stravinsky –“ Infernal 
Dance” from Firebird + 
Bruno Mars – “Finesse” 
 
Week 2: 
• Discuss the subjectivity 
of music and the various 
emotions that a person 
can project onto works of 
art. 
Week 2: 
• “What does that mean?” 
Song describing the 
terms that will be tested.  
• Jeopardy game  
 
Week 2: 
• Create a piece of artwork 
that showcases your 
emotions toward a piece 
of Italian and Russian 
music. 
• Write a paragraph 
describing your artwork 
and your emotions 
toward the piece of 
Italian music. 
Week 2: 
• Observational assessment 
of students during the 
two activities. 
 
Week 2: 
• Artwork paragraph 
assignment: After 
listening to a piece of 
music of their choice 
from the suggested list, 
students will create a 
visual piece of art that 
expresses their emotion 
and thoughts on the 
piece. Students will also 
provide a written 
response to their work 
and what in the music 
caused them to make 
those artistic choices.  
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• Discuss the composer’s 
intent for the music. 
• Discuss various 
interpretations of this 
piece of Italian music of 
this piece of Italian 
music 
3. Analyze composer’s 
impact in written form 
4. Discuss composer’s 
impact in visual form 
 
Week 2: 
• Students will be exposed 
to various composers 
who were born and 
composed in Italy. 
Week 3: 
• Scratch presentation 
discussing their favorite 
Italian composer 
discussed in class.  
Week 3: 
• Students assigned Italian 
composers will present 
their final presentation. 
5. Compare a variety of 
genres, national styles, 
and eras of music from 
diverse countries. 
Week 4: 
• Students will recall 
music from popular 
composers, and popular 
pieces written by 
German and Austrian 
composers 
Week 4: 
• Videos that showcase 
music from Germany and 
Austria (i.e. Fantasia, 
Looney Toons. Etc.) 
• “Name that 
Song/Composer” game 
• Students will read 
chapters 19 and 22 of the 
Burkholder text, as well 
as research information 
on the composer they 
have selected. 
• Listening: Students will 
listen to classical and 
modern pieces relating to 
Germany. 
Week 4: 
• QUIZ: Using a Song 
Bank, each student will 
identify selections of 
musical scores, as well as 
listening to music and 
identifying the name and 
composer of German and 
Austrian compositions 
2. Describe musical 
terms from the native 
languages from Countries 
discussed. 
 
Week 5: 
• German musical terms 
used to help the 
performer play the 
music. i.e. motif, etc. 
Week 5: 
• “What does that mean?” 
Song describing the 
terms that will be tested.  
• Classroom Tic-tac-toe 
Week 5: 
• Observational assessment 
of students during the 
two activities. 
Week 5: 
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5. Identify a variety of 
genres, national styles, 
and eras of music from 
diverse countries. 
 
• Discuss with students 
how pop music may have 
these terms, not 
explicitly written in the 
score but incorporated 
into them. 
• German Examples: 
Beethoven “Symphony 
No. 5 mvmt. 1” + 
“Moves Like Jagger” –  
Maroon 5, Bach “Prelude 
in C Major” from The 
Well–Tempered Clavier  
+ “Blue” – ZAYN 
• Austrian Examples:  
Mozart – “Lacrimosa” 
from Requiem + 
Lacrimosa by , Mahler – 
“Adagietto from 
Symphony No. 5” + 
“When You Say Nothing 
At All” – Allison Krauss 
Week 5: 
• Discuss the subjectivity 
of music and the various 
emotions that a person 
can project onto works of 
art. 
• Discuss the composer’s 
intent for the music. 
• Discuss various 
interpretations of this 
piece of Italian music 
Week 5: 
• Create a color flow piece 
of art over the sheet 
music, selecting colors 
that you believe evoke 
the emotions of the 
German and Austrian 
piece of music. 
• Write a paragraph 
describing your choices 
of color and your 
emotions toward the 
piece of German and 
Austria music. 
• Artwork paragraph 
assignment: After 
listening to a piece of 
music of their choice 
from the suggested list, 
students will create a 
visual piece of art that 
expresses their emotion 
and thoughts on the 
piece. Students will also 
provide a written 
response to their work 
and what in the music 
caused them to make 
those artistic choices.  
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3. Analyze composer’s 
impact in written form 
4. Discuss composer’s 
impact in visual form 
 
6. Develop and share a 
short presentation 
discussing a composer 
and modern popular 
music that relates to the 
composer’s impact on 
popular music. 
Week 6: 
• Students will be exposed 
to various composers 
who were born and 
composed in Germany. 
 
Week 6: 
• Discuss the style of 
German/Austrian music 
and what separates it 
from the other major 
countries of music. 
• Instructor will work on 
an example showing the 
students what they are 
looking for in the 
assignment. 
Week 6:  
• Build upon current 
Scratch assignment 
discussing their favorite 
German/Austrian 
composer discussed in 
class. 
• Students will read 
chapters 19 of the 
Burkholder text, as well 
as research information 
on the composer they 
have selected. 
 
Week 6: 
•  “Add to the Music” 
SmartBoard Game – in 
the style of Italian music, 
the student will choose 
notes to add to a piece of 
music so it matches the 
style  
• German “Compose a 4 
bar Melody” Assignment 
Week 6:  
• Student assigned 
German/Austrian 
composers will present 
their final presentation. 
 
Week 6: 
• Review course work as a 
class. 
 
1. Recognize written and 
aural examples of popular 
pieces from various 
countries. 
Week 7: 
• Students will recall 
music from popular 
composers, and popular 
pieces written by French 
composers 
  
Week 7: 
• Videos that showcase 
music from France (i.e. 
Fantasia, Looney Toons. 
Etc.) 
• “Name that 
Song/Composer” game 
• Students will read 
chapters 16, 18 and 31 of 
the Forney/Machlis text. 
Week 7: 
• QUIZ: Using a Song 
Bank, each student will 
identify selections of 
musical scores, as well as 
listening to music and 
identifying the name and 
composer of French 
compositions.  
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• Listening: Students will 
listen to classical and 
modern pieces relating to 
France. 
2. Describe musical 
terms from the native 
languages from Countries 
discussed. 
 
4. Interpret different 
pieces of music from the 
various countries.  
Week 8: 
• French musical terms 
used to help the 
performer play the music 
i.e. animé, joyeux, 
vivement, etc. 
• Discuss with students 
how pop music may have 
these terms, not 
explicitly written in the 
score but incorporated 
into them. 
• French Examples: Grieg 
– “In the Hall of the 
Mountain King” + “Hair 
Up” – Gwen Stefani & 
Justin Timberlake, Saint-
Saëns – “The Carnival of 
the Animals VII. 
Aquarium” + “Prologue 
from Beauty and the 
Beast” – Alan Menken 
 
Week 8: 
Week 8: 
• “What does that mean?” 
Song describing the 
terms that will be tested. 
• Jeopardy game 
Week 8: 
• Create a piece of artwork 
that showcases your 
emotions toward a piece 
of French music 
• Write a paragraph 
describing your artwork 
and your emotions 
toward the piece of 
French music. 
Week 8: 
• Observational assessment 
of students during the 
two activities. 
 
Week 8: 
• Artwork paragraph 
assignment: After 
listening to a piece of 
music of their choice 
from the suggested list, 
students will create a 
visual piece of art that 
expresses their emotion 
and thoughts on the 
piece. Students will also 
provide a written 
response to their work 
and what in the music 
caused them to make 
those artistic choices.  
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• Discuss the subjectivity 
of music and the various 
emotions that a person 
can project onto works of 
art. 
• Discuss the composer’s 
intent for the music. 
• Discuss various 
interpretations of this 
piece of Italian music 
3. Discuss composers 
impact in written and 
visual form 
 
 
 
6. Develop and share a 
short presentation 
discussing a composer 
and modern popular 
music that relates to the 
composer’s impact on 
popular music. 
Week 9 
• Students will be exposed 
to various composers 
who were born and 
composed in France. 
 
Week 9: 
• Discuss the style of 
French music and what 
separates it from the 
other countries. 
• Instructor will work on 
an example showing the 
students what they are 
looking for in the 
assignment. 
Week 9:  
• Build upon current 
Scratch presentation 
discussing their favorite 
French composer 
discussed in class. 
• Students will read 
chapter 16, 18 and 31 of 
the Burkholder text, as 
well as research 
information on the 
composer they have 
selected. 
Week 9: 
•  “Add to the Music” 
SmartBoard Game – in 
the style of Italian music, 
the student will choose 
notes to add to a piece of 
music so it matches the 
style  
• French “Compose a 4 bar 
Melody” Assignment 
Week 9 
• French Checkpoint – 
Show the teacher 
information collected for 
the final project. 
 
Week 9: 
• Review course work as a 
class. 
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1. Identify written and 
aural examples of popular 
pieces from various 
countries. 
 
Week 10: 
• Students will recall 
music from popular 
composers, and popular 
pieces written by English 
and North American 
composers 
• English examples: Elgar 
– “Variation IX Nimrod” 
+ “Hello” by Adele, 
Holst – “Mars Bringer of 
War from The Planets” + 
“The Imperial March 
from The Empire Strikes 
Back” 
• North American 
examples: Bernstein – “I 
Feel Pretty” from West 
Side Story + , “Beautiful 
Crazy” – Luke Combs 
John Adams – “Batter 
My Heart” from Dr. 
Atomic + “Skyfall” – 
Adele  
Week 10:   
• Videos that showcase 
music from England (i.e. 
Fantasia, Looney Toons. 
Etc.) 
• “Name that 
Song/Composer” game 
• Students will read 
chapters 16 and 32 of the 
Burkholder text, as well 
as research information 
on the composer they 
have selected. 
• Listening: Students will 
listen to classical and 
modern pieces relating to 
England and North 
America.. 
Week 10: 
• QUIZ: Using a Song 
Bank, each student will 
identify selections of 
musical scores, as well as 
listening to music and 
identifying the name and 
composer of English 
compositions 
 
5. Identify a variety of 
genres, national styles, 
and eras of music from 
diverse countries.. 
 
 
3. Analyze composer’s 
impact in written form 
4. Discuss composer’s 
impact in visual form 
 
Week 11: 
• Discuss the subjectivity 
of music and the various 
emotions that a person 
can project onto works of 
art. 
• Discuss the composer’s 
intent for the music. 
Week 11: 
• Create a piece of artwork 
that showcases your 
emotions toward a piece 
of English music 
• Write a paragraph 
describing your artwork 
and your emotions 
toward the piece of 
English music. 
 
Week 11: 
• Artwork paragraph 
assignment: After 
listening to a piece of 
music of their choice 
from the suggested list, 
students will create a 
visual piece of art that 
expresses their emotion 
and thoughts on the 
piece. Students will also 
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• Discuss various 
interpretations of this 
piece of English music 
 
Week 11: 
• Students will be exposed 
to various composers 
who were born and 
composed in England. 
 
Week 11:  
• Build upon current 
Scratch presentation 
discussing their favorite 
English composer 
discussed in class. 
 
Week 12:  
• Presentation of Scratch 
assignment in front of 
the class. 
provide a written 
response to their work 
and what in the music 
caused them to make 
those artistic choices.  
 
 
Week 11 
• English Checkpoint – 
Show the teacher 
information collected for 
the final project. 
 
Week 12 
• Follow rubric for the 
Scratch Presentation. 
(Summative assessment)  
• EXAM: Students 
complete the final exam 
(see example at the end 
of document) 
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Learning Outcomes 
List them in the order you plan to 
address during the 12 weeks of 
curriculum 
Rational for Sequence 
(Describe why you believe this sequence is the most effective.)  
1. Identify written and aural 
examples of popular pieces 
from various countries 
Through this course, The Major Counties of Music (grade 11-12), students will have a greater 
understanding of the music that is found in each individual country and what makes that 
music different from those in the other major countries. Students will be exposed to classical 
music that is recognizable while also listening to popular music that has been inspired by 
classical works. 
2. Describe musical terms from 
the native languages from the 
Countries discussed. 
This sequence builds upon the knowledge learned in the previous learning outcome as the 
students are exposed to those terms in the pieces of music they see on the handout sheet. 
3. Analyze composer’s impact in 
written form 
This aspect of the course sequence builds upon knowledge built in the previous outcomes as 
it discusses the composers and their musical impact on the country they were from. 
4. Discuss composer’s impact in 
visual form 
This aspect of the course sequence builds upon knowledge built in the previous outcomes as 
it discusses the composers and their musical impact on the country they were from. 
5. Compare a variety of genres, 
national styles, and eras of 
music from diverse countries 
This aspect builds upon the information learned in the previous learning outcomes as students 
have had time to listen to the music and come up with an interpretation of the music they are 
hearing. 
6. Develop and share a short 
presentation discussing a 
composer and modern popular 
music that relates to the 
composers impact on popular 
music. 
This is the final aspect of this course will allow students to share a popular modern piece, that 
relates to a composer discussed in class. It will also allow students to develop their research 
and presentation skills. 
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CURRICULUM PROJECT – DEVELOPMENT CHART 
Student: Course for which you are creating curriculum: MUSC 105 – Music Appreciation: The Countries of Study (Grade 11-12) 
Consider the 3 advance organizer methods below. You must create an advance organizer for each method below to use as a pre-
instructional strategy (to prepare the student to link what they do know to what they do not know) 
Expository (You are verbally describing the new content you are about to cover; enter below what you will say) 
Good afternoon class! As you know last week we finished our time in Italy. Today we will be embarking to a new country, with 
new sounds and new composers. As you can see on the walls, this country has more greenery in it that our previous one. It has a 
large gate, as well as remnants of a wall. We are now entering into the world of Italy and Italian music. In today’s lesson, we will be 
listening to music from various composers from the Italy, and preparing for a quiz at the end of this week on the pieces various 
composers wrote. One of the most well-known composers in Italy was Rossini We will be taking a few minutes to watch a video of 
Largo al factotum from The Barber of Seville by Rossini with some visual aspects. This is to help you remember the piece and the 
composer. After watching that video, I will ask the students the difference between the music that we discussed in the previous 
section of the course, and how they feel about Italian music after listening to that piece. I will also ask what piece of music of music 
we just listened to and who wrote it, to assess if they were paying attention. Discuss the differences between German and Italian 
music. Next, we will discuss additional pieces of music that were written by German composers, before moving into “Name that 
Composer/Piece” Game. 
Narrative (You are presenting the new information in a story format; enter below what you will do or say.) 
I will begin this new aspect of this course by having the room decorated with elements that are specific to the country of Italy, such 
as the Colosseum and the Leaning Tower of Pisa. Though these things are not common in every area of the composers and music 
discussed they help the students enter into the world of Italy and Italian music. After setting up the room, I will have the class sit 
down and play a video, which includes the piece we will be discussing. Once the song is finished I will ask the students if they have 
heard the piece before. Upon hearing some responses, I will play a piece of pop music. After the piece is over, will ask the 
similarities and differences between the two pieces making notes on the whiteboard of the similarities and differences. Throughout 
this discussion I will ask the class to consider why the pop singer selected this piece as inspiration. Following the discussion 
students will write a paragraph about the similarities about the pieces of music they listened to and the impact the classical piece had 
on popular music.  
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Graphical Organizers (You are presenting an original visual pictograph, chart, or concept pattern.)  
Describe the visual below and then copy and paste your original graphic. 
This pictograph shows the composers and works by those composers that will be discussed in this section of the course, which 
would all be included in the test at the end of the section. Additionally, pieces of popular music are included for many of the works. 
Educators are encouraged to adapt the modern works selected based on personal preference and appropriateness in their classroom. 
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Gagne’s Nine Events of Instruction 
Instruction Event Describe how each instructional event will be addressed in your instructional unit. Cite a reference from you text as to why this approach will be effective. 
1. Gain attention 
Starting class by asking the students if they have heard of a piece of popular music that 
sounded like a piece of classical, or vice versa. Say in a car or airline commercial. The 
educator would then ask the class why they think classical music is used in popular culture. 
(Nilson pg. 224) 
2. Inform learners of objectives 
Taking the time to discuss course objective for this new area of the course, which is to be 
able to recall the piece of music and the modern piece of music presented. Additionally, it 
will be an objective to listen for similarities and differences between the pieces discussed 
during the lesson. Through videos and in class game, we will review the material before 
the quiz at the end of the week. (Nilson pg. 161) 
3. Stimulate recall of prior 
learning 
Remind students of the previous aspect of the course studied, specifically previous 
comparisons that we have made with classical music and pop music. Asking them what 
songs we have compared in the past. Such as Csárdás by Vittorio Monti and Alejandro –  
Lady Gaga. It would also be a time to ask about Italian musical styles which was discussed 
in previous lessons. (Nilson pg. 26) 
4. Present the content 
After discussing the music from the previous section of the course, the educator will then 
play the piece of classical music and then a piece of pop music. For example, “Grace 
Kelly” by MIKA. Playing the piece for the class, the discussion will move to how the song 
was inspired by an operatic piece of music, Largo al factotum from “The Barber of 
Seville” by Rossini. Then playing the piece of music by Rossini, students will be able to 
hear the similarities between the songs. After doing this, the educator will ask for words 
that describe the two works and write them on the whiteboard. Asking students what the 
similarities are between the works making connections between the two works. Should the 
students be confused on need guidance, the educator should offer one or two suggestions of 
similarities and differences. (Nilson pg. 108) 
5. Guide learning 
Students will be given the material in both oral form, through textbooks, and listening to 
musical excerpts. The teacher will guide the students through the key points of the musical 
pieces using musical terms and videos, so that the students are set up for success in the quiz 
and outside the classroom, as well as have the class work together as a team in activities 
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that allow them to guide on another. This is an example of cooperative learning. (Regelski 
pg.  285)  
6. Elicit performance (practice) 
Students will participate in a “Name that Composer/ Piece” game, where student teams will 
be asked about the piece of music or composer and they must correctly guess the answer. 
This is an example of practice-in-action. (Regelski pg.  288) 
7. Provide feedback 
Students will be able to provide feedback in the form of an anonymous mailbox next to the 
teachers’ desk which the teacher will answer all questions that the class has in the next 
period. (Nilson pg. 161) 
8. Assess performance 
In order to determine if the students are able to recall the information, students will be 
given a worksheet that has pieces included in the “Name that Composer/Piece” game,  
Jeopardy games which they can complete in the classroom. Students will be able to 
complete this assignment and pass the sheet to their neighbor for grading. (Nilson pg.  305) 
9. Enhance retention and transfer 
Following the lesson, students will be asked to write a short paper about the similarities 
between the two pieces discussed during the lessons and asked to discuss an additional 
piece of their own choosing that has similarities to Largo al factotum played in the class. 
This is a formative assessment. (Nilson pg. 139)  
 
 
 
 
 
 
 
 
 
 
 
 
 
MUSC 670 
 56 
CURRICULUM PROJECT – IMPLEMENTATION CHART 
Part I: Evaluate and revise the analysis, design, and development charts and the learning objectives 
For this assignment, identify all items and tasks that must be prepared before you begin teaching your instructional lesson 
List at least 6 necessary, physical items and provide a rationale for its use (e.g., flashcards, PowerPoint presentations, handouts, 
activity sheets, flipcharts, etc.) 
Student:  Course: MUSC 105 - Music Appreciation: The Countries of Study (Grade 11-12)  
Physical Item Rationale for Use Cite a reference from your text for each item indicating its effectiveness 
Fantasia/Fantasia 
2000 DVD 
Students process & remember material if it is presented in more than one-way, in this case aurally & 
visually. By using these DVD’s as teaching aids, students are able to see a visual representation of a 
musical work & hopefully will be able to associate that work with the piece of music to further improve 
the recall throughout the course. (Nelson pg. 235) 
SmartBoard 
Through SmartBoard technology, students are able to grow in understanding of concepts & is able to 
enhance the learning experience away that a regular lecture or PowerPoint cannot achieve. Depending on 
the school the class may have to move into a different room in order to use the SmartBoard. (Nelson pg. 
256, 261) 
Microsoft Office 
Students are required to write various essays for projects during this course. As to save time and assist in 
grading, all written work is to be typed through Microsoft Word. Additionally, email correspondence will 
allow students to be aware of changes made to the syllabus and allow the students to inquire about their 
progress. 
Mind Map 
The use of mind maps offers an additional method of organizing material. By adding color & the 
appropriate symbols & icons information can be can be easily connected & can serve as a visual aid for 
students in the preparation for quizzes. (Nelson pg. 245-246) 
Organize desks 
By moving desks into different configurations throughout the year students are able to experience learning 
in a new environment while remaining in the same class. This also allows students to work with other 
students they may have not previously worked with which can also help in their teamwork & other life 
skills. (Van Brummelen pg. 127) 
Learning Log 
Near the end of each class students are able to express & a short list or paragraph of information that they 
understood from the class period & the information they found unclear. This then assists the educator as 
they prepare for the following class period & in the preparation for upcoming tests/quizzes. (Nelson pg. 
169) 
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Classroom Problem 
Solving Sheets, Art 
Supplies and Audio 
Equipment  
By having students work together as teams or see entire class as a whole to solve questions directly 
related to the material discussed in class there able to work together to reach an answer they’re all 
satisfied with. This provides opportunities to build teamwork skills & solidifies material taught during the 
lesson. (Nelson pg. 220-221)  
 
Part II: List at least 6 necessary tasks and provide a rationale (e.g., jobs to be done in advance, such as arranging chairs in a 
specific formation, photocopying, etc.). 
Task Rationale for Task Cite a reference from your text for each task indicating its effectiveness 
Make sure 
Audio/Visual 
equipment is working 
In order for me to use PowerPoint and play a YouTube video, I have to ensure that all media devices are 
working properly 
 
By using DVD & audio clips in a presentation, the information presented is able to be enhanced, & help 
both visual & auditory learners as they develop an understanding of the material presented.  (Nelson pg. 
256) 
Design SmartBoard 
Game 
Presentation software is best used to visually information that builds upon a text. In order to not 
overwhelm the student is important to not over crowd the SmartBoard the slide with too much 
information. (Nelson pg. 261) 
Photocopy Handout & 
Activity Sheet 
By having the material for the classroom organized before the class period, the students & the educator is 
able to focus on the material being taught rather than the stress from the lack of preparation. (Nelson pg. 
122) 
Classroom Set up Plan 
By having a classroom set up plan for desks & students the educators able to organize students in a way 
that will allow the learning environment to flourish rather than become a distraction to others. (Van 
Brummelen pg. 4-5) 
Read Learning Logs For taking the time to collect & read Learning logs, educator is able to assess their teaching technique & re-organize if needed their lesson plans for future class periods. (Nelson pg. 169-170) 
Develop Class 
Problem-Solving 
Questions 
 By developing questions for the class to solve as a group the educator is able to ask more challenging 
questions that the entire class over together to come up with an answer for those questions that are used in 
class problem-solving sessions are able to be included into future tests for each individual student to 
complete. (Nelson pg. 220-221) 
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Part III: Describe in 4–6 sentences 1 type of Formative Assessment that you would choose to implement and detail its 
effectiveness for your course. 
Formative Assessment 
Type Assessment Details 
Listening Quizzes, 
“How I Feel” 
Paragraphs, Country 
Paper 
Throughout the course of this lesson students will be exposed to various forms of music relating to 
Italian, German, French, & English composers & their works. Those pieces of music will be presented to 
the students in audio form during a quiz in each section of the course corresponding to the specific 
country of study. In addition to the listening quizzes, students will be asked to write a brief paragraph in 
which they discussed how a specific piece of music discussed in class made them feel about the work. 
The Country papers will assess the students’ knowledge of the specific country discussed as well as their 
research abilities for the specific country as well as their ability to organize information into a well-
organized paper. 
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CURRICULUM PROJECT – EVALUATION CHART 
Your Evaluation Plan 
In the chart below, describe your plan for a formative assessment for each learning outcome in this unit                                             
(This is something you would do before a summative assessment or exam to gauge the learner’s grasp of the learning objective) 
Student:  Course for which you are creating curriculum: MUSC 105 -  Music Appreciation: The Countries of Study (Grade 11-12) RES 
Learning Outcomes Your Formative Assessment Plan 
Rationale for Formative Assessment Type 
(Describe why you believe this assessment is 
the most effective and cite a reference from 
your text for support) 
1. Identify written and aural 
examples of popular pieces from 
various countries. 
Students will complete in class worksheets, 
with a word bank at the bottom that they 
will fill in as we discuss the pieces and 
composers that will be on the listening 
quizzes.  
I believe that this assessment will aid in the 
students’ knowledge of the subjects 
presented as they will see the names of the 
pieces and composer, and will hear the 
works at the same time. This will aid in the 
students recall, as they need to write the 
information down on paper.18 This 
assessment is under the comprehension 
section of Bloom’s Taxonomy.    
2. Describe musical terms from the 
native languages from the 
Countries discussed 
Through lectures and the reading 
assignments, students will learn about 
various musical terms common in the 
countries discussed in this course. Students 
will be separated into two groups and will 
play Classroom Tic-tac-toe in which the 
teacher will flip a card that has a musical 
term; the teams will take turns providing 
the definition of the musical term. 
I believe that this assessment will aid in the 
students’ knowledge of the subjects 
presented as they will perform as a group to 
give answers to the musical terms presented. 
This will help in teamwork skills as well as 
remembering the information for future class 
periods.19 This assessment is under the 
comprehension section of Bloom’s 
Taxonomy.    
                                               
18 Linda B. Nilson, Teaching at Its Best: A Research-based Resource for College Instructors, 3rd ed. (San Francisco: Jossey-
Bass, 2010), 121. 
 
19 Ibid., 164. 
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3. Analyze composer’s impact in 
written form 
For the final project students will develop a 
final presentation that will showcase a 
composer and how their work has impacted 
popular music. Each student will select a 
different composer and popular work, 
preventing similar projects being presented. 
This assignment allows students to discuss 
both classical and modern pop music in a 
presentation that encompasses all the 
material covered. This assignment offers 
more interest to the students as it allows 
them to work on public speaking skills20 and 
research skills.21 This assessment is under 
the comprehension section of Bloom’s 
Taxonomy. 
4. Discuss composer’s impact in 
visual form 
For the final project students will develop a 
final presentation that will showcase a 
composer and how their work has impacted 
popular music. Each student will select a 
different composer and popular work, 
preventing similar projects being presented. 
This assignment allows students to discuss 
both classical and modern pop music in a 
presentation that encompasses all the 
material covered. This assignment offers 
more interest to the students as it allows 
them to work on public speaking skills22 and 
research skills.23 This assessment is under 
the comprehension section of Bloom’s 
Taxonomy. 
5. Compare a variety of genres, 
national styles, and eras of music 
from diverse countries. 
After hearing a specific piece of music in 
each country, students will design a work 
of art based on their emotions of the piece 
they heard. They will also write a 
This assignment allows students to think 
abstractly about a piece of music. They 
create a piece of art that goes along with a 
piece of music.24 There is not correct answer 
for their artwork but rather they must follow 
                                               
20 Linda B. Nilson, Teaching at Its Best: A Research-based Resource for College Instructors, 3rd ed. (San Francisco: Jossey-
Bass, 2010), 221. 
 
21 Ibid., 170. 
 
22 Linda B. Nilson, Teaching at Its Best: A Research-based Resource for College Instructors, 3rd ed. (San Francisco: Jossey-
Bass, 2010), 221. 
 
23 Ibid., 170. 
 
24 Ibid., 230-231. 
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paragraph explaining their artistic choices 
in their piece. 
the guidelines for the accompanying 
paragraph. This assessment is under the 
application section of Bloom’s Taxonomy. 
6. Develop and share a short 
presentation discussing a composer 
and modern popular music that 
relates to the composer’s impact on 
popular music..  
 
In each country discussed, students will 
students will be exposed to various pieces 
of music that reflect the compositions of the 
country and how they relate to modern 
popular music. Students will produce a 
short work that reflects the styles discussed 
in each country. 
I believe that this assessment will aid in the 
student’s ability to present information 
presented in the classroom about various 
composers and their works by putting into 
action the information they know into their 
own work. This assignment allows students 
to have fun creating a short work of music, 
while also understanding the ways in which 
they can make music that sounds like the 
country being taught in class. 25 This 
assessment is under the synthesis section of 
Bloom’s Taxonomy. 
 
 
Evaluation and Reflection 
Consider all of the charts and stages of development in order to create your syllabus. List at least 6 issues or strategies that must be 
addressed to make your unit stronger and more concise. Provide a rationale for your choice. 
Issue/Strategy Rationale for Changing 
The countries discussed in this course 
are not the only countries that have 
provided music that has shaped history.  
Though the music discussed in this course will highlight various countries it should be 
discussed in class that there are additional countries that have shaped music history and 
are of importance, but will not be discussed in this class. 
This course is designed with a strict 
timeline in mind. Many things happen 
in a school, which may cause this 
schedule to need to be changed. 
The information presented in this course might need to be shortened in order to 
unforeseen circumstances such as fire drills, assemblies, and student testing. 
                                               
25 Linda B. Nilson, Teaching at Its Best: A Research-based Resource for College Instructors, 3rd ed. (San Francisco: Jossey-
Bass, 2010), 221. 
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Given the timeline of the course, the 
composers and music discussed in this 
class are quite surface level. 
 It should be noted to the students that the information presented in this course is not an 
extensive study of every composer or every work composed in the country. Additional 
reading lists & listening lists will be available for students who wish to spend time 
learning more information outside the class.  
Textbooks for this course are expensive 
Though the information presented in this course through the textbooks is beneficial, the 
text is expensive, so the school might want to consider photocopying select pages for the 
entire class, if purchasing multiple textbooks is an issue. 
The workload might be too great for a 
high school student without any prior 
music knowledge. 
If the educator spends more time on one specific country, the rest of the countries will 
have to be re-adjusted so that the course ends on time while covering all the material as 
listed in the syllabus. 
The extensive use of visual aid might 
cause students who prefer aural or 
kinesthetic learning methods. 
To further grow in one’s understanding of music, visual aids are crucial for the continuing 
growth in musical knowledge. This design of this course is to accommodate all learning 
styles, which will allow all learners to benefit from the course. 
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APPENDIX B: FORMATIVE AND SUMMATIVE ASSESSMENTS 
______________________________________________________________________________ 
Name        Date   Period 
Formative Assessment  
Please note that each word in the word bank may be used as the answer in more than one 
question. You may earn extra points by giving the name of the composer, piece and where the 
piece is from for every question, however you may only earn up to 20 points for each exam. 
 
1. Listen to the excerpt and identify the title of the piece (2 points) 
*Clip played will be Vissi d'arte from Puccini’s opera Tosca. 
2. What composer wrote Spring? (2 points) 
* Vivaldi 
3. What piece of music was used as the theme music for The Lone Ranger?  (2 points) 
* William Tell Overture (from Rossini’s opera William Tell) 
4. What opera is Vissi d'arte from? (2 points) 
* Tosca (by Puccini) 
5. Listen to the clip and write the name of the person who composed the work? (2 points) 
*Clip played will be “Spring” from Vivaldi’s “Four Seasons”. 
6. What composer wrote William Tell? (2 points) 
* Rossini 
7. Listen to the clip and write the name of the main body of work the piece is from. (2 points) 
*Clip played will be from Il trovatore (Verdi Anvil Chorus) 
8. Look at these bars of music and write the name of the composer. (2 points) 
 
*Puccini. Selection is from Vissi d'arte (Tosca) 
9.  What is the name of a piece of music that is performed at the beginning of an opera? (2 
points) 
* Overture 
 
Song Bank 
Vissi d'arte   “Spring”    Puccini 
Vivaldi   Rossini     Overture 
Il trovatore   William Tell    Verdi 
“Four Seasons”  Tosca      
 
______________________________________________________________________________ 
Name        Date   Period 
Summative Assessment 
Multiple Choice = 1 Point 
True or False = 1 Point 
Completion = 2 Point 
Short Answer = 10 Points 
 
 
1. Multiple Choice: When was Beethoven’s Symphony no. 5 written?  
a. 1900 
b. 1850 
c. 1790-1800 
d. 1804-1808 * 
 
2. Completion: What Composer wrote Nimrod from the Enigma Variations? 
__________    *Elgar 
 
3. True or False: Puccini wrote Tosca? (1 Point)   
*True 
 
4. True or False: Ravel and Britten are from the same country? 
*False 
 
 
5. Completion: What country were Bach and Wagner from? 
_______ * Germany 
 
6. Multiple Answer: When was “Aquarium” from the “Carnival of the Animals” written?  
a. 1900 
b. 1887 * 
c. 1890 
d. 1860 
 
7. Short Answer: In what way does Debussy’s music differ from Handel’s (style, melody, 
rhythm, etc.) 
Example answer: *Debussy’s writing was Impressionistic Composer, whereas Baroque 
Composer. Debussy wrote music that had nontraditional tonalities and chords, where 
Handel’s works were more structured, as was common in the Baroque time period. 
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8. Completion: When was Satie’s Gymnopédies No. 1 written?  
_____ * 1888 
 
9. Short Answer: In what way does Verdi’s music differ from Wagner (style, melody, 
rhythm, etc.) 
Example answer: *The main difference between Verdi and Wagner was that Verdi wrote 
music for the singer whereas Wagner wrote music for the audience. Verdi’s music was to 
show off the voice of a singer and Wagner’s music was to show the audience a story and 
keep the story moving along. 
 
 
10. Multiple Answer: What other works discussed in class did Debussy compose? 
a. Golliwogg's Cakewalk * 
b. Prelude to the Afternoon of a Faun * 
c. The Marriage of Figaro 
d. Tosca 
 
11. Multiple Choice: What impairment did Beethoven have? 
a. Blind 
b. Deaf * 
c. Mute  
d. Paralyzed 
 
12.  In one sentence: How does French music differ from English? 
Example answer: *The main difference between French music and English music is that 
French composers utilized more nontraditional tonalities and chords compared to English 
composers.  
 
13. Completion: What is the relative major of D minor?  
______ *F Major 
 
14. Completion: How many movements are in Beethoven’s Symphony No. 5? 
_______*4 movements 
 
 
15. True or False: When is Handel’s “Messiah” normally performed? 
a. Easter 
b. Reformation Day 
c. Christmas* 
d. July 4th 
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16. Completion: When was “Mars” from Holst’s “Planets” written?   
*1914 
 
 
17. Completion: How many Seasons did Vivaldi write?   
_____  *4 
 
18. Completion: What year did Vivaldi write “Spring”?  
*1721 
 
 
19. Multiple Choice: Which composer that we discussed in class write a lullaby?   
a. Wagner 
b. Bach 
c. Beethoven 
d. Brahms* 
 
20. Completion: What year did Wagner write “Ride of the Valkyries”?  
______ 1851 
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APPENDIX C: CLASSICAL PIECES AND ALBUMS USED DURING RESEARCH 
Country Composer Piece Performer/Orchestra Album 
Italy Vivaldi “Spring” from 
The Four 
Seasons 
Rachel Podger, 
Brecon Baroque 
Orchestra 
Vivaldi: Le Quattro 
Stagioni - The Four 
Seasons 
Italy Puccini “Vissi d’arte” 
from Tosca 
Nicola Rescigno, 
National Philharmonic 
Orchestra, Mirella 
Freni, Luciano 
Pavarotti 
Puccini: Tosca 
Italy Monti Csárdás Si-Qing Lu Traumerei: Romantic 
Violin Favourites (Lu 
Siqing) 
Italy Rossini “Largo al 
factotum” 
from The 
Barber of 
Seville 
Sherrill Milnes, 
London Philharmonic 
Orchestra, Silvio 
Varviso 
Opera Arias - Nessun 
Dorma - Casta Diva - O 
Mio Babbino Caro 
Germany Beethoven “Symphony 
No.5 mvmt. 1” 
Leonard Bernstein, 
New York 
Philharmonic 
Beethoven: Symphony 
No. 5 in C Minor, Op. 67 - 
Bernstein talks "How a 
Great Symphony was 
Written" (Remastered) 
Germany J.S. Bach “Prelude in C 
Major” from 
The Well–
Tempered 
Clavier 
Martin Stadtfeld  J. S. Bach: The Well -
Tempered Clavier I 
Germany Johann 
Pachelbel 
“Canon & 
Gigue In D 
Major, P. 37: 
Canon” 
Capella Istropolitana,  
Richard Edlinger 
Pachelbel: Canon & Gigue 
In D Major, P. 37 
Germany Brahms “Wiegenlied 
(Lullaby) Op. 
49 No. 4” 
Peter Nagy Romantic Piano 
Favourites, Vol. 7 
France Milhaud Le boeuf sur le 
toit, Op. 58 
Vladimír Válek, 
Czech Philharmonic 
Orchestra 
Satie: Parade - Les biches 
/ Milhaud: Le boeuf sur le 
toit 
France Satie Gymnopédies 
No.1 
Giacomo Scinardo Satie: Gymnopedies; 
Gnossiennes, and other 
Works 
France Grieg   “In the Hall of 
the Mountain 
King” 
Neville 
Marriner,Acedemy of 
St. Martin in the 
Fields 
Grieg: Holberg Suite, 2 
Elegiac Melodies, Peer 
Gynt Suites & 2 Lyric 
Pieces 
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France Saint-Saëns “The Carnival 
of the 
Animals, VII. 
Aquarium” 
Ondrej Lenard, 
Slovak Radio 
Symphony Orchestra 
Prokofiev: Peter And The 
Wolf / Britten: Young 
Person's Guide To 
Orchestra / Saint-Saens: 
Carnival of the Animals 
England Handel “Hallelujah 
Chorus” from 
Messiah 
Andrew Davis, Elmer 
Iseler, Toronto 
Symphony Orchestra 
Handel: Messiah 
Complete Oratorio 
England Elgar “Variation IX 
– Nimrod” 
from 
Variations on 
an Original 
Theme 
Peter Oundjian, 
Toronto Symphony 
Orchestra 
Portraits – Elgar: Enigma 
Variations & Mussorgsky: 
Pictures at an Exhibition 
England Holst “Mars Bringer 
of War” from 
The Planets, 
Op. 32 
Peter Oundjian, 
Toronto Symphony 
Orchestra 
Gustav Holst: The Planets 
England Dowland “Flow My 
Tears” 
Steven Rickards Dowland: Flow My Tears 
and Other Lute Songs 
Russia Tchaikovsky “The 
Nutcracker 
Suite, Op. 71a 
II: b,c,e,f” 
 
Leonard Bernstein, 
New York 
Philharmonic 
Ballet Music from The 
Nutcracker, Swan Lake, 
Sleeping Beauty, and 
Eugene Onegin 
Russia 
 
Rachmaninoff “Piano 
Concerto No. 2 
in C minor” 
Royal Liverpool 
Philharmonic 
Orchestra, Simon 
Trpceski, Vasily 
Petrenko 
Rachmaninoff: Piano 
Concertos Nos. 2 & 3 
Russia Stravinsky “Infernal 
Dance” from 
Firebird 
Leonard Bernstein, 
New York 
Philharmonic 
Stravinsky: The Rite of 
Spring; The Firebird Suite 
1919 Prokofiev: Scythian 
Suite, Op. 20 
Russia Rimsky-
Korsakov 
“I. The Sea 
and Sinbad's 
Ship” from 
Scheherazae 
Peter Oundjian, 
Toronto Symphony 
Orchestra 
Rimsky-Korsakov: 
Scheherazae, Op. 35 
Austria Mozart Lacrimosa Stephen Cleobury, 
Academy of Ancient 
Music, Cambridge 
The Choir of King's 
College 
Mozart: Requiem 
Realisations 
Austria Strauss “The Blue 
Danube” 
Royal Philharmonic 
Orchestra, Peter Guth 
Strauss: The Emperor 
Waltz, The Blue Danube 
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Waltz, Radetzky March, 
etc. 
Austria Schubert Die Schoene 
Muellerin – 
No. 16: Die 
liebe Farbe 
Dietrich Fischer-
Dieskau & Gerald 
Moore 
Schubert: Die schoene 
Muellerin · Erlkoenig · An 
die Musik ·Heidenroeslein 
Austria Mahler “Adagietto” 
from 
Symphony No. 
5 
Leonard Bernstein, 
New York 
Philharmonic 
Barber's Adagio and other 
Romantic Favorites for 
Strings 
North 
America 
Gershwin “Rhapsody in 
Blue” 
Leonard Bernstein, 
New York 
Philharmonic 
Bernstein Century - 
Gershwin: Rhapsody in 
Blue / An American in 
Paris; Grofe 
North 
America 
Bernstein “I Feel Pretty” 
from West Side 
Story 
Leonard Bernstein, 
Israel Philharmonic 
Orchestra 
Leonard Bernstein 
conducts West Side Story 
North 
America 
Copland “Scene 7: 
Simple Gifts” 
from 
Appalachian 
Spring 
Leonard Bernstein, 
New York 
Philharmonic 
Bernstein Century - 
Copland: Appalachian 
Spring; Rodeo; Billy the 
Kid; Fanfare for the 
Common Man 
North 
America 
Adams “Batter My 
Heart” from 
Dr. Atomic 
Edward Gardner, 
Gerald Finley, 
London Philharmonic 
Great Operatic Arias 
(Sung In English), Vol. 22 
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APPENDIX D: POPULAR PIECES AND ALBUMS USED DURING RESEARCH 
Artists Piece Writers Album 
Pharrell Williams “Happy” Pharrell Williams Girl (2014) 
Madonna “Living For Love” Madonna 
Ciccone, Thomas 
Wesley Pentz, 
Maureen 
McDonald, Toby 
Gad, Ariel 
Rechtshaid 
Rebel Heart (2014) 
Lady Gaga “Alejandro” Stefani 
Germanotta, 
Nadir Khayat 
The Fame Monster 
(2010) 
MIKA “Grace Kelly” Mica Penniman, 
Jodi Marr, John 
Merchant, Dan 
Warner 
Life in Cartoon 
Motion (2007) 
Maroon 5 “Moves Like 
Jagger” 
Adam Levine, 
Benny Blanco, 
Ammar Malik, 
Shellback 
Hands All Over 
(2011) 
ZAYN “Blue” Zayn Malik, 
James Ho, Harold 
Lilly, Johann 
Sebastian Bach 
Mind of Mine 
(2016) 
Blues Traveler “Hook” John Popper Four (1995) 
Aerosmith “I Don’t Want to 
Miss a Thing” 
Diane Warren Armageddon: The 
Album (1998) 
Mark Ronson 
feat. Bruno Mars 
“Uptown Funk” Jeff Bhasker, 
Philip Lawrence, 
Peter Hernandez, 
Mark Ronson, 
Nicholas 
Williams, Devon 
Gallaspy, Lonnie 
Simmons, Charles 
Wilson, Ronnie 
Wilson, Robert 
Wilson, Rudolph 
Taylor 
Uptown Special 
(2014) 
Little Mix “Little Me” Little Mix, TMS, 
Iain James 
Salute (2013) 
Gwen Stefani, 
Justin 
“Hair Up” Oscar Holter, 
Savan Kotecha,  
Max Martin, 
Trolls: Original 
Movie Soundtrack 
(2016) 
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Timberlake, and 
Ron Funches 
Shellback, Justin 
Timberlake 
Alan Menken 
feat. David 
Ogden Stiers 
“Prologue” Alan Menken, 
Howard Ashman 
Beauty and the 
Beast (1991 
soundtrack) 
Pentatonix  “Hallelujah” Leonard Cohen A Pentatonix 
Christmas (2016) 
Adele “Hello” Adele Adkins, 
Greg Kurstin 
25 (2015) 
John Williams “Imperial March” John Williams The Empire Strikes 
Back (1980) 
Eric Clapton “Tears in Heaven”  Eric Clapton, Will 
Jennings 
Rush: Music from 
the Motion Picture 
Soundtrack (1992) 
Justin Bieber “Despacito” Luis Rodríguez, 
Erika Ender, 
Ramón Ayala, 
Justin Bieber, 
Jason Boyd, 
Marty James 
Despacito (Remix) 
– Single (2017) 
Celine Dion “All By Myself” Eric Carmen, 
Sergei 
Rachmaninoff 
Falling into You 
(1996) 
Bruno Mars “Finesse” Bruno Mars, 
Philip Lawrence, 
Christopher 
Brody Brown, 
James Fauntleroy, 
Johnathan Yip, 
Ray Romulus, 
Jeremy Reeves, 
Ray McCullough 
II, Belcalis 
Almanzar, 
Klenord Raphael 
24 K Magic 
PVT “Artificial 
Horizon” 
Richard Pike 
(Producer) 
Make Me Love You 
(2005) 
Evanescence “Lacrymosa” Amy Lee, Terry 
Balsamo, 
Wolfgang 
Amadeus Mozart 
The Open Door 
(2006) 
Kelly Clarkson “Breakaway” Avril Lavigne, 
Bridget Benenate, 
Matthew Gerrard 
Breakaway (2004) 
Coldplay “What If” Chris Martin, 
Jonny Buckland, 
X&Y (2005) 
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Guy Berryman, 
Will Champion 
Alison Krauss 
and Union Station 
“When You Say 
Nothing At All” 
Paul Overstreet, 
Don Schlitz 
Keith Whitley: A 
Tribute Album 
(1994) 
B.B. King, Tracy 
Chapman 
“The Thrill is 
Gone” 
Rick Darnell, Roy 
Hawkins 
Deuces Wild (1997) 
Luke Combs “Beautiful Crazy” Luke Combs, 
Wyatt B. Durrette 
III, Robert 
Williford 
This One's for You 
Too (2018) 
Yo-Yo Ma “Air and Simple 
Gifts” 
John Williams 
(after Joseph 
Brackett) 
Air and Simple 
Gifts – Single 2009 
Adele “Skyfall:” Adele Adkins, 
Paul Epworth 
Skyfall – Single 
(2012) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
MUSC 670 
 
 
74 
APPENDIX E: LIST OF TABLES OF APPENDICES 
Countries and Classical Works Selected 
Italy 
• Vivaldi – “Spring” from The Four Seasons 
• Puccini – “Vissi d’arte” from Tosca 
• Vittorio Monti – Csárdás 
• Rossini – “Largo al factotum” from The Barber of Seville  
 
Germany 
• Beethoven – Symphony No. 5 mvmt. 1 
• J. S. Bach – Toccata + Fugue in D minor 
• Wagner – “Ride of the Valkyries” from Die Walküre 
• Brahms – Wiegenlied (Lullaby) Op. 49 No. 4 
 
France 
• Milhaud - Le boeuf sur le toit Op. 58  
• Satie – Gymnopédies No.1  
• Fauré – Pavane 
• Saint-Saëns – The Carnival of the Animals, “VII. Aquarium” 
 
England 
• Handel – “Hallelujah Chorus” from Messiah  
• Elgar – “Variation IX – Nimrod” from The Enigma Variations 
• Holst – “Mars Bringer of War” from The Planets, Op. 32 
• John Dowland – “Flow My Tears” 
 
Russia 
• Tchaikovsky – The Nutcracker Suite, Op. 71a II:  
o b. Dance of the Sugar Plum Fairy 
o c. Russian Dance (Trepak) 
o e. Chinese Dance 
• Mussorgsky – “Night on Bald Mountain” 
• Stravinsky – “Infernal Dance” from Firebird  
• Rimsky-Korsakov – “I. The Sea and Sinbad's Ship” from Scheherazade 
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Austria 
• Mozart – “Lacrimosa” from Requiem 
• Strauss – The Blue Danube 
• Schubert – Die schöne Müllerin – No. 16: Die liebe Farbe 
• Mahler –  “Adagietto” from Symphony No. 5 
 
The United States of America 
• Gershwin – “Rhapsody in Blue” 
• Bernstein – “I Feel Pretty” from West Side Story 
• Copland – “Scene 7: Simple Gifts” from Appalachian Spring 
• Adams – “Batter My Heart” from Dr. Atomic 
 
 
